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Introduction  
Statement of purpose  
This resource supports teachers, administrators, and school and district staff in implementing the K -

12 Student Repo rting Policy . The first part  of the document, Policy Background , provides 

background information on the K -12 Student Reporting Policy . The second part , Gathering Evidence 

of Learning , provides suggested  practices  and strategies for gathering and evaluating evidence of 

learning. The third part, Communicating Student Learning, provides suggested  practices  and 

strategies for translating  evidence of learning  into clear, meaningful communication of student 

learning , as well as outlines all policy requirements . 

Curriculum, classroom assessment , and reporting  
Curriculum,  classroom  assessment, and the communication of student learning are interconnected. 

The curriculum  sets the learning standards  that inform classroom instructi on and classroom 

assessment. Classroom a ssessment involves the wide variety of methods and tools that teachers  

use to describe and evaluate student learning  in relation to  the  provincial learning standards . 

Thoughtful classroom assessment practices inform responsive and meaningful communication s that  

provide  students , parents, and caregivers with a clear understanding of where the student is in their 

learning , and set goals for future learning.  
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Policy background   
 
 

 

 

The British Columbia  curriculum   
The B.C. curriculum is flexible and focuses on literacy, numeracy, and the First Peoples Principles of 

Learning . The curriculum  also supports deeper learning through concept -based and competency -

driven education. The goal of the curriculum is to support the development of educated citizens who 

are critical and creative thinkers and communicators, and who are personally and socially 

responsible in all areas of their lives. The curriculum supports the ways in which students think,  

learn, and grow, and prepares them for a lifetime of successful learning in a world where change is 

constant . 

Student reporting  
The goal of communicating student learning is to ensure that:  

¶ students take part  in meaningful conversations that help them dev elop responsibility for 

engaging deeply with their learning  

¶ parents and caregivers are well informed, are involved in  decisions and  dialogue about their 

childɅs learning, and understand ways to support and further their childɅs learning  

 

The use of the Provincial Proficiency Scale  

(Grades K-9) or letter grades and 

percentages  (Grades 10-12) gives students, 

parents, and caregivers a clear 

understanding of what stud ents can 

already do and areas for future growth. 

Classroom assessment  and reporting  that 

is focused on student proficiency  in relation 

to the established learning standards, 

rather than on  marks,  leads to increased 

student engagement  and deeper learning 

that transfers into life outside the 

classroom.  

Å Supports lifelong learning by shifting the focus from 

marks to  learning  

Å Values most recent evidence of learning when 

providing student marks, rather than averaging 

over a term  

Å Views learning as ongoing, rather than signal ling 

that learning  is done  

Å Is inclusive of all students   

Å Maintains high provincial standards   

Focusing on proficiency:  
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Accompanying the  Provincial Proficiency Scale  

indicator or  letter grades and percentages with 

descriptive feedback provides students , parents, 

and caregivers with a clear understanding of 

both what students can already do and areas for 

future growth.  Descriptive feedback includes 

simple, concise, strengths -based, written 

comments or documented conversations that 

are aligned with  the learning standards , describe 

student learning, and identify specific areas for 

future growth. A strengths -based approach 

recognizes that student learning is dynamic and 

holistic, and t hat students demonstrate their 

learning in different ways and at different rates.  

Self-reflection  and goal setting  are important 

part s of learning and  development  both during 

the K-12 school years and in life bey ond the 

classroom . Student self-reflection  on Core 

Competencies  and student goal setting  

meaningfully involve s students in the 

assessment  process , which amplifies student 

voice. Giving students a voice in their learning 

helps ensure that teachers, parents,  and 

caregivers can support students in achieving 

their goals ; promotes student responsibility for  

their learning ; and helps foster a lifelong -

learning  mindset . A growing body of research  

shows that s tudent self -reflection leads to an 

increase in student confidence in their abilities  

and greater student satisfaction.  

 

The graduation status update in Grades 10 -12 is 

intended to ensure that students, parents, and 

caregivers have the information need ed to meet  

graduation re quirements and are aware of any  

areas that require attention. When students are 

informed , they are empowered to take 

responsibility for their future. When parents and 

caregivers understand what courses and 

provincial  assessments a student needs to take in 

order to graduate, they are better able to support 

their child in preparing for life after high school.  

Å Is provided in  Grades 10-12  

Å Ensures that students,  parents, and 

caregivers have the information they need 

to plan for graduation  

Å Ensure s that all graduation requirements 

are being met  

Å Builds awareness  of any areas that require 

attention  

The graduation status update:  

Å Focuses on what student s can do now and 

what they are working toward  

Å Clearly and simply  explains areas for 

future growth, as well as strategies to 

support them  

Å Describes student learning in the ir current  

areas of learning  

Å Provides feedback on student learning 

habits and engagement  

 

Descriptive feedback:  

Å The Core Competencies (Communication, 

Thinking, and Personal and Social) are part 

of the B .C. curriculum and are central to 

the development of educated citizens . 

Å Self-reflection and goal setting a ctively 

involve students in the learning process . 

Å Self-reflection and goal -setting abilities 

play a significant role in helping students 

work toward fut ure possibilities while 

developing the confidence, knowledge, and 

competencies necessary to thrive in an 

ever-changing world . 

The importance of  

self-reflection on Core 

Competencies and goal setting  
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Involving  students , parents, and caregivers  
Students, p arents, caregivers, and teachers are partners in the growth and development of the 

childɅs learning experience. Meaningful and flexible communication of student learning in clear and 

accessible language enables students, parents , caregivers , teachers, and administrators to 

proactively work together to enhance student learning. This policy ensures that the student , parents, 

and caregivers are involved in  the dialogue about the studentɅs learning and the best ways to 

support and further learning. Students ben efit when they and their parent s and caregivers are made 

aware of their strengths and areas where  growth  is needed  and are provided with support early.  

Consistent, timely , and meaningful communication supports the relationship between the  student,  

parent, caregiver,  teacher, administrator, and community, and implicitly recognizes that we 

contribute collectively, as a community, to the education of our children.  Parents have expressed a 

prefer ence for  clear and concise feedback that explains where their chil d is in their learning  and 

alerts them to any areas for future growth . There is no need for teachers  to summarize the learning 

standards  or their lesson plans when reporting on student learning.  

Communication also acknowledges the values and wisdom of the  First Peoples Principles of 

Learning, which  states that Ɉlearning is holistic, reflexive, reflective, experiential, and relational 

(focused on connectedness, on reciprocal relationships, and a sense of place),ɉ and that Ɉlearning 

involves generational rol es and responsibilities.ɉ 
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Gathering Evidence of Learning   
 

 

 

 

 

 

This part of the resource provides suggested 

best practices to support implementation of 

the K-12 Student Reporting Policy . Effective 

communication of student learning relies on 

thoughtful assessment practices to  gather 

accurate evidence of where a student is in 

their learning  journey . The first section, 

Gathering Evidence of Learning , provides 

methods and practices for collecting and 

evaluating student assessment information. 

The second section , Evaluation in the 

Classroom , provides methods and practices 

for translating the collected information into 

clear, meaningful communication of student 

learning.  

Instruction, assessment, and 

communication of learning  

Instruction, assessment, and communication 

of learning are interconnected in a cyclical or 

spiral education al relationship . Assessment 

takes place throughout the learning cycle. We 

use the information  we gather through 

assessments to inform our instruction. 

Communicating this information to  students 

through ongoing feedback encourages them 

to recognize their successes and set learning 

goals, further engaging them in the learning 

process.  

Using the learning standards  
Evaluation of student learning  is based on the 

learning standards  set out in  the B.C. 

curriculum . Learning standards  are explicit 

statements of what students are expected to 

be able to do ( Curricular Competencies ) and 

define what students  should know  (Content)  

in each area of learning at a particular grade 

level. In British Columbia, learning standards  

outline what schools are required to teach 

and what students are expected to learn.   

Based on learning standards , teachers , and 

when possib le students,  set strength s-based, 

observable, and developmentally appropriate 

criteria with which to evaluate studentsɅ 

learning. These criteria form the basis for 

evaluating and communicating student 

learning.  
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Assessment  
Assessment is the systematic gathering of 

evidence of  what students know, understand, and 

can do with the ir  knowledge.  Assessment should 

be formative, continuous, collaborative , and based 

on an agreed set of criteria  in relation to the 

learning standards . Teacher assessment can help 

students redirect their efforts, improve proficiency,  

and establish learning goals.  

 

Assessment is most effective when it is:  

ω Formative and infused in the learning cycle  

ω Differentiated  

ω Co-constructed with the student  

ω Strength s-based and includes goal setting   

ω Made visible  for all learning partners  

 

Å Supports learning during the learning 

process  

Å Is immediate and personal for  the student,  

to guide them in understanding their 

misconceptions and using the information 

they receive to set new learning goals  

Å NeednɅt always be evaluated, but rather 

can be focused on checking u nderstanding 

and guiding teacher decision making  

Strategies for evaluating 

assessment information  

¶ Student self-assessments and/or  
self-reflections 

¶ Observation 

¶ Rubrics or frameworks 

¶ Interviews  

¶ Conferences 

¶ Two-way conversations 

Strategies for gathering 

assessment information  

¶ Repeated practice assignments 

¶ Projects or products 

¶ Samples and artifacts of student work 

¶ Tests and quizzes 

¶ Posters, infographics, or visuals 

¶ Multimedia projects and products 

¶ Oral responses and reports 

¶ Presentations and performances 

¶ Portfolio assessment (paper-based or 
digital) 

¶ Interviews and conferences 

¶ Podcasts and audio recording 
¶ Video 

Formative assessment  

a flexible approach in which a teacher plans and 

carries out varied assessment methods to 

address unique and individualized learning 

needs, as well as the range of learning styles and 

preferences in their classroom  

Differentiated assessment : 

9 
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Assessment  in play-based learning  

opportunities  

Supporting students Ʌ learning through play  

allows them  to explore the  Curricular and 

Core Competencies . As students  engage with 

the world , they delve into inquiries, generate 

new ideas, solve problems, think critically, 

communicate with others, and build a cross-

cultural understanding  of people, places, and 

materials. Play-based learning opportunities 

also support stud ents in acquiring  literacy, 

numeracy, and other content knowledge 

skills. Play is vital to childrenɅs learning , 

growing, and making meaning .  

But learning through play isnɅt limited to the 

primary years. Play is a powe rful learning tool 

in the upper elementary, middle, and high 

school grades as well . Students of all ages  

engage in play -based learning as they dive 

into inquiries, explore open -ended questions, 

and experiment with new concepts and ideas.  

 

 

 

 

 

 

Effective methods for gathering and 

evaluat ing assessment information in play -

based learning opportunities  include : 

¶ Oral responses during play ɀ by 

listening to a student speaking, or a 

audio recording , or video recording  

¶ Visual response s ɀ by looking at what 

a student  drew, painted, or created 

during their play  

¶ Physical responses ɀ by looking at 

what a student  built out of toys and 

materials as they played  

¶ Pedagogical narration  ɀ a teacher  

observ ing, record ing, and shar ing 

areas of significance that occurred 

during play  

¶ Discussions and t wo-way 

communication  between teacher and 

student  

¶ Student s elf-assessment using 

pictures  and co-constructed criteria
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Assessment and reporting is for  all 

students  
British Columbia promotes an inclusive 

education system in which all students, 

regardless of needs  or abilities , are fully 

participating members of a community of 

learners. Inclusion describes the principle that 

all students are entitled to equitable access to 

learning and the pursuit  of excellence in all 

aspects of their educational programs. 

Assessment and reporting practices must be 

inclusive of all students  and reflect the 

perspectives of rightsholders  and 

stakeholders.  Inclusive assessment practices 

allow  students  multiple opportunities to 

practi se and demonstrate competencies , 

which are assessed  through observation s, 

conversation s, and multi -modal 

demonstrations of learning . 

The policy pertains to all learners in the B.C. 

education system. A student who is an Engl ish 

language learner,  a student who is a French 

language learner in a Francophone program, 

a student who has a disability or diverse 

ability (with or without an IEP), an adult 

learner, or  a learner in an online learning 

program should receive regular 

commu nications of student learning in the 

same way as their peers in any other program 

and align ed with the school districts Ʌ regular 

reporting periods.  

Culturally informed  assessment  practices  

All assessment practices should  foster  holistic 

development  of the whole person by 

hono uring and incorporating student sɅ 

cultures  and encouraging self -determination , 

self-identity,  and self -actualization . Culturally 

informed assessment  practices  allow  students 

flexibility during assessments so that they can  

bring their ow n cultural identities  and 

fluencies into demonstrations of learning.  

Including  students in the assessment process 

and co-constructing assessment criteria 

alongside  them  provides an opportunity for  

students  to incorporate their heritage and 

community cultural practices  in any evidence 

of learning . 

Culturally informed  assessment practices  and 

approaches  include  performative tasks, 

portfolios, oral assessments, peer 

assessment, student self-assessment , 

collaborative group work, experiential lan d-

based learning , project based or inquiry 

approaches , and creative and critical 

demonstrations of learning  or understanding . 

A triangulated approach to assessment is an 

effective way to assess the whole child. 

Triangulation is a way to gather evidence of 

learning in three ways : through observation, 

conversation, and product . This approach 

empowers students to demonstrate their 

learning in less traditional  ways. 
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Assessment strategies using the four AɅs 

When designing culturally informed assessment practices , Emma Milliken , an Indigenous Education 

Teacher Consultant (Secondary), Indigenous Education Department , in SD61 Greater Victoria , uses 

the Circle of Courage  framework , from  the book Reclaiming Youth at Risk , co-authored  by Larry 

Brendtro, Dr. Martin Brokenleg, and Steve Van Bockern , which values a studentɅs need for the four 

AɅs: Attachment, Achievement, Autonomy , and Altruism.  

 

Assessment strategies to support the studentɅs development of the four AɅs include the following : 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Achievement  

¶ Use tools such as:  

o Single-point rubrics  

o Student goal setting  

o Self-reflection  

o Descriptive feedback  that is specific, concise,  

and frequent  

o Clear lesson goals and learning intentions  

 

Attachment  

¶ Have early  conversations with students, parents, 

and caregivers about the purpose of assessment  

¶ Reinforce a growth mindset through g rowth 

reminders and reassurance that learning takes 

time and mistakes are expected  

¶ Use language that is accessible to  student s, 

parent s, and caregiver s 

¶ Provide early  formative assessment  to support 

continuous learning  

¶ Celebrate early successes to build confidence  

12 

Altruism  

¶ Celebrat e learning in any format that speaks to 

the studentsɅ strengths, goals, and gifts 

¶ Offer opportunities for s tudent -led roles and 

responsibilities in the classroom, school, and 

community  

¶ Acknowledg e multiple worldviews beyond oneɅs 

own  

¶ Affirm otherɅs strengths 

 

Autonomy  

¶ Co-construct assessment methods and tools  

¶ Empower s tudents to view assessment as a 

positive support tool  

¶ Give students choice in their demonstrations of 

learning  

¶ Encourage autonomy and responsibility  

¶ Support h olistic self -actualization and self -

determination  

¶ Reflect on strengths and gifts  
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English language learners  and French language learners  

The reporting requirements for English Language Learning (ELL) and French Language Learning (FLL)  

students who are following the learning standards  of the B.C. curriculum for a course, area of 

learning  or grade are the same as for other students.  

In alignment with the  English Language Learning  Policy Guidelines  (2018), Provincial Proficiency 

Scale indicator or letter grades and percentages  are appropriate for ELL and FLL students where, 

with the appropriate supports, they are capable of meeting  the learning standards  for a particular 

area of learning and/or for a Board/Authority Authorized course .  

Provincial Proficiency Scale  indicator or letter grades and percentages  are not appropriate where 

ELL or FLL students are not yet able to meet  the learning standards  in some areas of learning 

because of  their level of language proficiency, even with supports. In this case, reports on student 

learning  must contain written comments  describing what the student can do , areas that require 

further att ention or development, and ways of supporting their learning. Note  that  IE (insufficent 

evidence of learning)  may be the most appropriate letter grade  to use until a teacher feel s they have 

sufficient evidence to authentically assess and evaluate a studentɅs learning in relation to the 

learning standards .  

ELL or FLL student language progress information must be included in some format in each of the 

schoolɅs regular reporting periods during the year.  

In cases of language difference, wherever appropriate and possible, interpreters could be provided 

for conferences  or other communication of student learning events . 

 

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/english-language-learners/guidelines.pdf
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Inclusive assessment practices  

Differentiated assessment is when teachers 

plan assessment activities for individual 

students or a group of students  that best meet 

their needs . Differentiat ed assessment 

provides students with choice and multiple 

pathways th rough which to d emonstrate their growth and learning . There are a variety of supports a 

teacher can elect to use to ensure that their assessment practices are inclusive of all students.  

Differentiated  assessment supports are design practices that offer students choice in the way they 

express, represent, or engage with their learning. These supports  affect the why  of learning 

(engagement), recognize the what  of learning (representation) , and support the  how  of learning 

(action and expression).  

All students are eligible to receive universal assessment supports to support their learning  ɀ not just 

students with disabilities and diverse abilities, or those with an Individual Education Plan (IEP) .  

Some stud ents may require more targeted assessment supports  ɀ again, not just students with an 

IEP. It is important to note that targeted assessment supports include the use of universal supports 

as well. 

Few students will require specific  assessment supports  to support their learning. Typically, this  

include s students wit h complex needs who have moderate or profound intellectual disabilities.  

A student whose learning is supported through specific  assessment supports will have individualized 

learning goals that are substantially different from the learning standards  outlin ed in the curriculum 

and are specifically selected to meet the studentɅs individual needs. These students are assessed 

and evaluated in relation to the goals and objectives established in the studentɅs ϥEP, as detailed in 

Evaluation Referenced to Individualized Learning Goals . 

a documented plan developed for a student w ith 

disabilies and diverse abilities that  describes 

individualized goals, support measures  and/or 

individualized learning goals , and the services to 

be provided, and includes measures for tracking 

progress . 

Individual Education Plan (IEP): 
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Universal assessment supports  

All students are eligible to receive universal assessment 

supports to support their learning ɀ not just students with 

disabilities and diverse abilities, or those with an Individual 

Education Plan (IEP). These supports are at the discretion 

of classroom teachers and may vary from student to student.  

The following are examples of universal assessment  support measures  that classroom teachers may 

find beneficial for supporting all students:  

¶ Being transparent about learning intentions   

¶ Setting goals and expectations  and clearly communicating them  

¶ Building community and relationships  

¶ Co-constructing crit eria with the student  

¶ Setting all students up for success by considering student context and needs  

¶ Using digital  and/or audio texts or peer  or adult  helper s to assist with reading  

¶ Ensuring that the workspace is set up appropriately and is conducive to thei r needs (e.g., 

choice of  chair s, augmented keyboard or mouse, screen magnifier, slant boards, alternate 

writing tools)  

¶ Present ing information in various formats (e.g., pictures, videos, print, audio ) 

¶ Providing templates and graphic organizers  

¶ Using assistive tools  and technology (e.g., word processor, calculator, text to speech/voice to 

text software, magnifier, FM system , video-recording answers, audio -recording answers ) 

¶ Provid ing alternative ways of demonstrating knowledge (e.g. , oral exams, projec ts instead of 

tests, podcasts or videos instead of presentations)  

¶ Extending time to complete assignments or tests  

¶ Taking breaks  

¶ Providing options for self and/or peer assessment  

¶ Offering feedback to inform revisions and improvements for reassessment  

 

 

A student who uses universal and 

targeted assessment supports:  

ω Is assessed using the learning standards   

ω Is reported on in the same manner and 

timeline as their peers  

ω Receives full credit for completed courses  

ω Receives a Dogwood Diploma  
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Targeted assessment supports  

Some students may require more targeted assessment 

supports  ɀ again, not just students with an IEP. It is 

important to note that targeted assessment supports 

include the use of universal supports as well.  

The following are examples of targeted  assessment 

support measures  that classroom teachers may find 

beneficial for supporting some  students:  

¶ Adapting assessments (e.g., reducing questions, providing alternate format s, simplifying 

language, providing visual prompts and instructions, enlarging text, double spacing)  

¶ Varying question structure and response types (e.g., offering multiple choice or fill in the 

blanks instead of open field responses, allowing for drawn  or visual responses instead of 

written)  

¶ Offering multiple exposures to materials and multiple attempts to demon strate knowledge  

¶ Completing a traditional test as a worksheet  

¶ Chunking assignments , projects, essays, and tests into small, manageable tasks that are 

more easily accomplished  

¶ Phasing completion of tests , projects, and assignments ( e.g., taking a test over multiple days)  

¶ Providing, where possible , materials in  a studentɅs first language, braille , and/or American 

Sign Language 

¶ Providing, where possible , feedback and reporting that is communicated  in a student Ʌs 

and/or parentɅs first language, braille , and/or American Sign Language  

Important 

Universal and targeted assessment supports 

do not need to be identified on student 

reports. However, if applicable, to enable 

effective communication between various 

teachers and support team members, and 

during transition years, it may be beneficial to 

document  on a transition document, student 

learning plan, or IEP universal and targeted 

supports that have been successful.  
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Specific assessment supports  

Few student s will require specific  assessment supports  to 

support their learning. Typically, this  include s students with 

complex needs who have moderate or profound 

intellectual disabilities  and who are being assessed in 

rela tion to the individualized learning goals  outline d in 

their IEP.  

The universal and targeted assessment supports that support all students (as listed above) will also 

be beneficial to students using specific  assessment supports.  

Additional specific  assessment strategies that classroom teachers can use to support students may 

include  the following :  

¶ Personal support (e.g., peer helpers, educational assistants,  teacher support) to carry out 

assessment tasks , similar to support  the student would have while carry ing out the same 

tasks in the community and in their adult life (e.g., in supported living or employment 

settings)  

¶ Repetitive practice and assessment against  the same goals throughout the school year, and 

potentially into the next, until proficiency is developed  (e.g., doing the same assessment task 

multiple times ) 

¶ Evaluation of cross -curricular goals ( e.g., a student in a science class may also be 

demonstr ating progress in relation to math, literacy,  or general life skill goals)  

¶ Skill -based assessments ( e.g., observing students in roles they have in their school 

community and documenting how they are demonstrating progress toward their 

individualized  goals)  

¶ Role-playing (e.g., showing money math competency in mock settings)  

¶ Place-based evaluations ( e.g., dem onstrating functional literacy by reading street signs in 

their own community, identifying common community symbols the student requires to 

navigate their environment, or reading labels in the grocery store)  

Important 

For more information on what 

supports students are able to use 

for provincial assessments, see  

the Adjudication section of the BC 

Graduation Program  Handbook of 

Procedures . 

https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/graduation/handbook_of_procedures.pdf
https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/graduation/handbook_of_procedures.pdf
https://www2.gov.bc.ca/assets/gov/education/administration/kindergarten-to-grade-12/graduation/handbook_of_procedures.pdf
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Inclusive reporting practices  

A student with an IEP or student learning plan 
should  not  be automatically assessed as Emerging 
or Developing or  at a lower letter grade and 
percentage because they use supports to access 
and demonstrate  their learning.  If , with the 
supports, the student is demonstrating learning in 
relation to the learning standards , then they should 
be assigned a scale indicator  or letter grade and 
percentage  according to the learning they have 
demonstrated. The use of supports does not me an 
they are not adequately meeting the learning 

standards . 

There will be  rare occasions whe n students  with  
significant cognitive  disabilities and  diverse  abilities are working on a School Completion 
(Evergreen) Certificate  rather than  a Certification of Graduation (Dogwood Diploma). These 
students  are still taught in connection with  the learning standards  of the curriculum, but they  are 

The School Completion (ɈEvergreenɉ) Certificate 

recognizes the accomplishments of students with 

disabilities and diverse abilities who have met the 

individualized learning  goals outlined i n their IEP. 

 

The School Completion Certificate is not a 

graduation credential; students who receive a 

School Completion Certificate have not graduated.  

 

Very few students will receive a School Completion 

Certificate. Most students with an IEP can obtain a 

Certificate of Graduation.  

 

It is important that students and their parents and 

caregivers clearly  understand that the School 

Completion Certificate  represents the completion of 

individualized learning goals but does not represent 

graduation. A studentɅs parents or caregivers  should  

well  informed  prior to a student  being put on an 

evergreen path.  

 

For more information , see the School Completion 

Certificate Program . 

School Completion Certificate  

The B.C. Certificate of Graduation or ɈDogwood 

Diplomaɉ is awarded to students who successfully 

complete the provincial graduation requirements. 

For more information on what courses are part of 

the graduation program , see Certificates of 

Graduation . 

Certificate of Graduation  

https://www2.gov.bc.ca/gov/content/education-training/k-12/support/school-completion-certificate-program
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/school-completion-certificate-program
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/graduation
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/graduation
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assessed and evaluated in relation to the goals  outline d in the Individualized Education Plan (IEP) 
according to  the process described  in Evaluation Referenced to Individualized Learning Goals . For 
example, in a Life Sciences 11 course , when the class is learning about energy tr ansformation 

systems in cells, such as photosynthesis, a student with  disabilit ies and diverse  abilities  may be 

working on learning the parts of a plant and the plant life cycle because they have an interest in 

working in a horticultural setting after they leave the K -12 school system . The student is an active 

member of the class community and is exploring content  connected  with what  their peers  are 

exploring , but their projects and the way they are assessed and evaluated are related  to the 

individualize d learning goals outlined in their IEP rather than  the Life Science 11 learning standards . 

Provincial Proficiency Scale indicator or letter grades and  percentages  may not be appropriate . In 

this case, reports on student learning  must contain written comments  describing what the student 

can do , areas that require further attention or development, and ways of supporting their learning.  

If it is decided th at a Provincial Proficiency Scale indicator or letter grades and percentages are 

appropriate a statement must be included on the written Learning Update stating that the child is 

being assessed in relation to their IEP goals, and not the Learning Standards  of the curriculum.  

 

  

. 
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Important 

Written Learning Updates and the Summary of 

Learning should  note when a student is working 

toward a School Completion Certificate and is 

assessed and evaluated in relation to the 

individualized learning goals outlined in the ir  IEP. 
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Evaluation in the classroom  
From information collected through assessment 

activities, teachers evaluate student learning . 

Teachers use their professional expertise, 

knowledge about learning , and experience with 

students, along with specific criteria, to make 

informed decisions  about student proficiency in 

relation to the learning standards . 

 

 

 

 

 

 

 

Co-constructing criteria with 

students and communicating 

them to parents and caregivers:  

ω Improves instruction and clarifies 

expectations  

ω Creates more authentic reports  

ω Provides important information about 

students to better meet their learning 

needs 

ω Increases student motivation  

ω Provides structure and clarity  

ω Informs students about what is 

expected of them before they begin 

the learning activity and, as a result, 

makes success accessible to all 

students  

ω Provides students with opportunities 

for self -assessment  and goal setting  

ω Builds appropriate expectations in the 

minds of parents and caregivers and 

an understanding of their childɅs 

learning  in relation to the learning 

standards  



21 

 

Criterion -referenced evaluation  
Criterion -referenced evaluation measures student learning  against  established criteria rather than 

the performance of other students. Criteria are based on  the  learning standards . When the program 

for a student with an IEP is substantially cha nged, evaluation may be referenced to individual 

learning goals. 

When students and teachers collaborate to co -construct assessment criteria, students become more 

invested in the assessment process and sharing their voice in the learning process . 

Evaluation in reference  to the learning standards   

 

Evaluation referenced to the curriculum involves  the following process : 

Choose learning standards 
from the curriculum

Pre-assess students to inform 
instructional approaches and 

needs

Establish strengths -based, 
observable, and 

developmentally appropriate 
criteria to evaluate studentsɄ 

learning, involving students in 
the process whenever possible

Select, plan, and prepare 
assessment tools (e.g., scales, 
rubrics, descriptive feedback)

Plan learning experiences that 
will help students acquire the 

knowledge, skills, or 
competencies outlined in the 

criteria

Provide examples of the 
desired quality of work when 

possible

Implement a variety of learning 
experiences

Gather evidence of learning in 
various ways based on 

students' learning experiences

Review all evidence of learning 
and evaluate each studentɄs 
learning in relation to the 

established criteria

Provide timely and meaningful 
feedback to students, parents, 

and caregivers

The evaluation process is not 

always linear. The criteria or 

assessment tools may need to 

be re -evaluated in the middle 

of the learning experience. 

Students may also  need to 

repeat learning experiences or 

refine their evidence of 

learning.  

Reminder  
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Evaluation in reference  to individualized  learning goals  

It is important to note that this method  of 

evaluation and communicating student 

learning pertains only to the small number of 

students who are assessed in relation to the 

individualize d learning goals outlined in their 

IEP, rather than  the learning standards . These 

are students who are typically working toward 

a School Completion Certificate rather than  a 

Certificate of Graduation. It is also important to 

note that their  learning  experiences  in the 

classroom should still be connected with the  

same content and competencie s as their peers as their peers are exploring but with modifications  to 

meet the ir  unique needs.   

Students with disabilities and diverse abilities  whose learning is supported  by individualized  learning 

goals must have an IEP that outlines their  goals and t he methods for evaluati ng the goals. Students 

receive feedback in a manner that is identified in the individualized  learning goals of their  IEP (e.g., 

scales, letter grades  and percentages , descriptive feedback ). Communication of student learning 

aligns with the school and/or districtɅs regular reporting periods and formats.  

Evaluation referenced to individualized learning goals involves  the following process : 

 

 

 

 

 

 

 

  

are set by teachers in consultation with students, 

parents,  caregivers,  and other student support 

team members (e.g., physiotherapist, speech 

pathologist, psychologist , educational assistant, 

occupational therapist) and are recorded in the 

studentɅs ϥEP. 

Individualized learning goals  

Select individualized learning 
goals from the studentɄs IEP

Establish strengths -based, 
observable, and 

developmentally appropriate 
criteria to evaluate the 

studentɄs learning, involving the 
student in the process 

whenever possible

Select, plan, and prepare 
assessment methods and tools 
(e.g., scales, rubrics, descriptive 
feedback) that adhere to those 
outlined in the studentɄs IEP

Plan instruction and learning 
experiences that are mindful of 
student strengths and needs, 

and that will enable students to 
acquire the knowledge, skills, 

or competencies outlined in the 
individualized learning goals in 

their IEP

Provide examples of expected 
work whenever possible

Implement various learning 
experiences, letting the student 

repeat the experiences as 
needed

Use various assessment tools 
and methods, based on the 

activity and student needs, to 
gather evidence of learning

Review evidence of learning 
and evaluate each studentɄs 
learning in relation to the 

established criteria

Provide timely and meaningful 
feedback to students, parents, 

and caregivers
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Evaluation tools  
Teachers can use a variety of tools to evaluate evidence of learning , such as rubrics, checklists, and 

documented observations.  

Using rubrics  

Often learning experiences concurrently develop and build knowledge in multiple learning 

standards . Rubrics are one method by which to cohesively evaluate multipl e learning standards  for a 

single learning activity. The headings of the Provincial Proficiency Scale  can be expanded into a 

rubric by outlining targeted criteria for each scale heading as it relates to multiple learning 

standards . 

When rubrics are designe d based on learning standards , they can be used to assess various learning 

experiences targeting the same Curricular Competencies and/or Content, as the rubric is not task 

specific. Therefore, one rubric can be used to assess a variety of learning experian ces. 

When using a rubric:  

1. Select the learning standards  or a cluster of learning standards  that a learning experience  will 

target and add them to a column in a chart  

2. Outline criteria for student learning  and list them under each scale heading (see example s 

below) ɀ Whenever possible, c o-create criteria  with students . For alignment  purposes , co-

creat ing criteria with departments or grade -level groups  can also be beneficial.  

3. Compare student evidence  of learning with the various elements of the rubric and discern 

where a studentɅs progress lies ɀ Consider any student self-assessment  data as well. Circle 

where student progress is for each learning standard.  

4. Add descriptive feedback  on how the student demonstrated their learning to  warrant the given 

placement on the rubric , as well as highlight ing growth areas and goals to move the student 

forward in their learning  

 

Norm -referenced evaluation  

Norm -referenced evaluation compares one studentɅs achievement with  that of others. A norm -

referenced evaluation is  typically not appropriate for classroom assessment  because a 

classroom does not provide an appropriate reference group with which to compare an 

individual studentɅs performance. 

 

Norm -referenced evaluation i s used in:  

¶ Large-scale system analysis, such as the the Programme for International Student 

Assessment (PISA)  

¶ International college admissions examinations, such as the SAT  

¶ Diagnosi s of students using tests such as the Wechsler Intelligence Scale for Chil dren  

(WISC) 

¶ Screening of students when considering a further need for a psycho -educational 

assessment using tests such as the Kaufman Test of Educational Achievement (KTEA -3) 
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A teacher  may want to consider using a single -point rubric to anchor and guide ongoing 

conversation and reflection. The single -point rubric describes the target  criteria  using a single 

column of traits that would be outlined under the Proficient category in the tra ditional rubric . On 

either side of that column, thereɅs space for the teacher to write feedback and/ or for a student to 

self-reflect.  

 

 

 

 

 
 

 

 

 

 

Practise effective 

strategies for healthy 

school , work , and life 

balance 

Example of a rubric with Curricular  Competencies and/or Content learning s tandards  

Is starting  

to identify 

strategies for 

healthy school , 

work , and life 

balance 

 

EM ERGIN G DEVELOPING PROFICI EN T EXTENDING 
LEARN ING 

STANDARD 

TEACHER 

F EEDBACK 

Is able to 

identify  

a few strategies 

of personal 

significance  

description of 

criteria  

description of 

criteria  

description of 

criteria  

description of 

criteria  

description of 

criteria  

description of 

criteria  

description of 

criteria  

Curricular Competency 

and/or Content 

learning standard  

strengths -based 

descriptive feedback  

EMERGING OR DEVELOPING 

Demonstrates understanding of the 

legal status of First Peoples oral 

traditions in Canada 

Example of a single -point rubric  

PROFICIENT OR EXTENDING DESCRIPTION OF PROFICIENT  

learning standard, Ɉϥ canɉ statement, 

description of criteria, or language from 

the Performance Standards  

learning standard, I can statement, 

description o f criteria, or language from 

the Performance Standards  

scale indicator and strengths -based  

descriptive feedback  

Proficient : In your oral presentation you 

demonstrated strong speaking, listening, 

and communication skills, as well as your 

understanding that First Peoples oral 

traditions are as important as written 

documents when considering legal issues .  

scale indicator and strengths -based  

descriptive feedback  

scale indicator and strengths -based  

descriptive feedback  

Is able to apply 

strategies of 

personal 

significance  

Is able to 

consider  

strategies that 

may wo rk for 

others even 

when different 

from their own  

You have a strong 

sense of self and can 

implement healthy 

strategies. Moving 

forward, continue to 

build your 

understanding of the 

needs of others and 

how those needs can 

be accounted for 

within the community.  
Curricular Competency 

and/or Content 

learning standard  

scale indicator and strengths -based  

descriptive feedback  

description of 

criteria  
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Using checklists  

Like rubrics, when  creating a checklist it is important to focus on the learning standards  of the 

curriculum and  clearly  outline the criteria for student learning.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Using documented observations  

Like rubrics, when creating a a  template for documenting observations it is important to focus on 

the learning standards  and clearly outline the criteria for student learning.  

 

 

 

 

 

 

 

 

 

 

Express feelings, ideas, stories, 

observations, and experiences through 

the arts  

 

Example of a checklist  

TEACHER FEEDBACK DESCRIPTION OF PROFICIENT  

Explore elements, processes, materials, 

movements, technologies, tools, and 

techniques of the arts  

learning standard, Ɉϥ canɉ statement, 

description of criteria, or language from 

the Performance Standards  

learning standard, Ɉϥ canɉ statement, 

description of criteria, or language from 

the Performance Standards  

Proficient:  Your multimedia art project 

clearly depicts the happiness you felt on 

your family vacation. Moving forward you 

could include the feelings and experiences 

of your family members as well. The 

variety of materials, tools, and art 

processes you used communica ted your 

feelings and thoughts well. I look forward 

to seeing what new materials you try on 

your next art project.  

strengths -based descriptive feedback  

Demonstrate and apply mental math 

strategies  

Example of a n observations document  

TEACHER OBSERVATIONS DESCRIPTION OF PROFICIENT  

Pythagorean theorem  

learning standard, description of criteria, 

and/or language from the learning 

standards  

documentation of evidence of learning and 

strengths -based descriptive feedback  

Developing: I see your understanding of the Pythagorean 

theorem growing. You are able to find the missing right 

side of a triangle with growing consistency each class. 

Building your mental math strategies through continued 

practice will help you be better able to square numbers in 

your head and impr ove your accuracy when solving 

problems.  
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Communicating  

student learning  
 
 

Types of reporting  
The format requirements are the same for all grades, from Kindergarten to Grade  12: 

¶ Four Learning Updates  

o Two written Learning Updates  must be provided in writing, and can include either 

digital or printed documents . 

o Two informal Learning Updates  can be provided in a variety of formats, including 

conferences , in-person or virtual discussions, telephone calls, e -mails, portfolio 

entries, or  written summaries . 

¶ One Summary of Learning at the end of the school year must be provided in writing, and can 

include either digital or printed documents . 

Districts  and/ or schools will provide options for teachers to keep a record of Learning Updates 

provided in formats other th an in writing, noting the date, the topic or focus of the communication , 

a summary of the discussion , and follow -up actions.  

It is important that parents and caregivers know what to expect. Therefore, at the beginning of the 

school year it will be importan t for schools and/or teachers to communicate when they can expect a 

Learning Update or Summary of Learning, and what format that communication of student learning 

will be in. Depending on school calendars, parents and caregivers will receive five or more 

communications of student learning throughout the year, and it is important parents and caregivers 

know when to expect them.  

The Required Areas of Study Order  (Grades K-9) and the Graduation Program Order  (Grades 10-12) 

outline which areas of learning require instruction  and thus must be reported on. However,  each 

communication of learning will report on a studentɅs current  areas of learning . Therefore, if a 

student hasnɅt started Arts Education by an October written Learning Update, Arts Education wonɅt 

be reported on at that time. Districts and/or schools are responsible for outlining the schedul e of 

communications, including the  frequency of reporting for each area of learning , in the ir local 

reporting policies , and ensuring that all local policies account for specialized programs, diverse 

school calenders, and the needs of students, parents, and caregivers in their local community.   

https://www2.gov.bc.ca/assets/gov/education/administration/legislation-policy/legislation/schoollaw/e/m295_95.pdf
https://www2.gov.bc.ca/assets/gov/education/administration/legislation-policy/legislation/schoollaw/e/m302_04.pdf


27 

 

 

 

 

 

Written Learning Update  
Written Learning Updates provide parents and caregivers with responsive and timely information 

about student learning in relation  to the learning standards  set out in the B.C. curriculum.   

The two written Learning Updates include  the following : 

 

For Grades K-9 

Communication of student 

learning in all areas of learning  

in which the student is 

currently stud ying, in relation 

to the learning standards  or 

the individualized learning 

goals outlined in their IEP, 

using the Provincial Proficiency 

Scale  

 

Feedback  describing student 

strengths, areas for future 

growth , and opportunities for 

further development   

 

Information about student 

attendance  

 

Student -generated content , 

including student self -

reflection on the Core 

Competencies and goal setting  

For Grades 10-12 

Communication of student 

learning in all areas of learning 

in which the student is 

currently studying,  in relation 

to the learning standards  or 

the individualized learning 

goals outlined in their IEP , 

using letter grades and 

percentages  

 

Feedback  describing student 

strengths, areas for future 

growth , and opportunities for 

further development  

 

Information about student 

attendance  

 

Student -generated content , 

including student self-

reflection on the Core 

Competencies and goal setting  
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Summary of Learning  
At the end of the school year , students, parents, and caregivers must be provided with a written  

Summary of Learning. The Summary of Learning is a writt en report that describes and summarizes 

student learning and growth across the year in clear and accessible language.  

A Summary of Learning must include  the following : 

 

For Grades K-9 

A summary of student learning 

in all areas of learning  in which 

the student has studied during 

the school year , using the 

Provincial Proficiency Scale  

 

Feedback  describing student 

strengths, areas for future 

growth , and opportunities for 

further development  

 

Summary information about 

student attendance  

 

Student -generated content , 

including self-reflection on the 

Core Competencies and goal 

setting  

 

 

 

 

For Grades 10-12 

A summary of student learning 

in all areas of learning  in which 

the student has studied during 

the school year , using letter 

grades and percentages  

 

Feedback  describi ng student 

strengths, areas for future 

growth , and opportunities for 

further development  

 

Summary information about 

student attendance  

 

Student -generated content , 

including self-reflection on the 

Core Competen cies and goal 

setting  

 

A graduation status update  

indicating student progress in 

relation to graduation 

program requirements  
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The graduation status update  

The aim of the graduation status update  in Grades 10 -12 is to make sure that parents, caregiver s, 

and students have the information they need to ensure that graduation requirements are  being  met 

and to make parents and caregivers aware of any areas that require attention. The graduation 

status update  must include:  

¶ The graduation requirements as outlined in the Graduation Requirements  Policy 

¶ Indication of a studentɅs progress toward meeting those requirements, including courses 

that the student cross -enrolled in   

¶ The graduation program the student is in 

¶ The studentɅs completion of any provincial assessments   

Graduation status update s will be provided by the school of record for cross -enrolled students . The 

format of the graduation status update will be decided on by districts and/or schools but must meet 

the requirements  listed above . 
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https://www2.gov.bc.ca/gov/content/education-training/k-12/administration/legislation-policy/public-schools/graduation-requirements
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The Provincial Proficiency Scale  
The four -point Provincial Proficiency Scale  is used to communicate student learning in all areas of 

learning. It is a requirement for student reporting in Grades K -9. The four points on the scale are 

Emerging, Developing, Proficient, and Extending.  

 

 

 

 

 

 

 

 

 

The student 

demonstrates an 

initial 

understandi ng of 

the concepts and 

competencies 

relevant to the 

expected learning.  

EMERGING DEVELOPING PROFICIENT EXTENDING 

The Provincial 

Proficiency Scale 

The student 

demonstrates a 

partial 

understanding of 

the concepts and 

competencies 

relevant to the 

expected learning.  

The student 

demonstrates a 

complete 

understanding of  

the concepts and 

competencies 

relevant to the 

expected learning.  

The student 

demonstrates a 

sophisticated 

understanding of  

the concepts and 

competencies 

relevant to the 

expected learning . 



31 

 

 

 

 

 

 

 

 

 

 

Teachers can support students who are Emerging  to move toward Developing  through a variety of 

strategies, including but not limited to:  

¶ Connecting with a student to understand what they know, do, and understand  in the area of 

learning to identify any knowledge gaps that need to be addressed before they are  able to 

fully engage in their learning  (e.g., a student who is struggling to decode may still be working 

to build the sound -symbol connections they need)  

¶ Conferencing with a student t o collaboratively decide how to move the m forward in their 

learning in a way that is meaningful to the m  

¶ Differentiating their instruction  

¶ Providing opportunities for a student to show their learning in a variety of ways  

¶ Using assessment supports  when  gathering evidence of learning  

¶ Collaborating with school supports, such as inclusive education, if a student is routinely 

emerging in a n area of learning  

 

 

 

 

 

 

Teachers can support students who are Developing  to  move toward Proficient  through a variety of 

strategies, including but not limited to:  

¶ Connecting with a student to understand what they know, do, and understand  in all areas of 

learning and using those strengths to further the ir  learning (e.g., a student who has  a strong 

interest in art but is struggling with symmetry in math could demonstrate their learning by 

creating a butterfly with symmetrical wings)  

ɈEmergingɉ indicates that a student is just beginning to demonstrate learning in relation to the 

learning standards, but is not yet doing so consistently. Emerging isnɅt failing. 

 

Students who are not yet demonstrating learning in relatio n to the learning standards can be 

assessed as Emerging. Note: If this is due to insufficient evidence of learning, the student can be 

assigned an IE (Insufficient Evidence). (For more information, see Insufficien t Evidence of Learning .) 
 

ɈDevelopingɉ indic ates that a student is demonstrating learning in relation to the l earning 

standards with growing consistency . The student is showing initial understanding but is still in 

the process of developing their competency in relation to the learning standards.  

Developing isnɅt failing. All students will be developing in some areas and at specific points  in 

time . 

The proficiency scale indicators  

Students come into learning situations with their own experiences and background knowledge. Student s do 

not necessarily begin at Emerging or Developing at the beginning of each school year. Similarly, students do 

not always reach Proficient at the end of the school year. It is also important to recognize that obtaining 

Proficient is not the end of learni ng; if a student enters a learning experience with Proficient understanding or 

achieves Proficient  during the school year, the aim becomes to dig deeper and to reach toward Extending 

their understanding.  

Every student has a place on the scale at any given time : 

Emerging  

Developing  
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¶ Conferencing with a student to collaboratively decide how to move the m forw ard in their 

learning in a way that is meaningful to the m  

¶ Provid ing students with strategies and tools that can help them in their areas for future 

growth   

¶ Providing students with more opportunities to practi se their learning to develop greater 

consistency and independence  

 

 

 

 

 

 

Teachers support all learners with their ongoing growth, including  supporting students who are 

Proficient  in moving  toward Extending . 

Teachers can support students in Extending  in many ways.  Here are some examples of  how 

students can demonstrate their learning with greater depth and complexity:  

¶ Demonstrating their  learning in a variety of  ways (e.g., a student can demonstrate several 

different  ways of analyzing and interpreting data)  

¶ Applying their  thinking further  (e.g., a student who is compar ing two eras in history  adds an 

in-depth comparison of both historical eras with the  current era)  

¶ Applying their learning to  other curricular areas  (e.g., a student incorporates mathematical 

concepts in their artwork)  

¶ Exploring  more complex learning standards  (e.g., the class is learning about increasing 

patterns and a student is exploring patterns that grow in more complex ways. ) 

¶ Connecting their learning with  their  local and/or global community  (e.g., a student  who is  

learning about the environment takes on environmental activism in their community)  

¶ Supporting the learning of others  (e.g., a student takes a lead role in teaching other students 

dance concepts in  Physical Education)  

 

 

 

 

 

 

ɈProficientɉ is the goal for students. A student is Proficient when they demonstrate the expected 

learning in relation to the learning standards.   

Proficient  is not synonymous with perfection.  Instead, the student is able to demonstrate their 

learning consistently or most of the time.  

ɈExtendingɉ is not synonymous with perfection. Extending means a student is demonstrating learning 

in relation to the learning standards with increasing depth and complexity.  

Extending  is not a bonus or a reward, and it does not necessarily require that students do a greater 

volume of work or work at a higher grade level.  

Extending is not the goal for all students; Proficient is. Therefore, if students turn in all their work and 

demonstrates evidence of learning in all learning st andards for the given area of learning, they are not 

automatically assigned Extending . 

 

Proficient  

Extending  
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How the Provincial Proficiency Scale  is used 

In Grades K-9, teachers  use the Provincial Proficiency Scale  and descriptive feedback to 

communicate ongoing student learning during the year via Learning Updates and a final proficiency 

level for each area of learning via a Summary of Learning.  

 

The following steps outline a process that teachers may use to deter mine student placement on the 

Provincial Proficiency Scale : 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher identifies learning 

standards (Curricular 

Competencies and/or Content for 

the area of learning) for students 

to explore  Teacher develops criteria relevant to the 

learning standards, co -constructing criteria 

with students whenever possible  

Teacher models and/or provides 

examples of learning in relation 

to the learning standards  

Students participate in learning 

opportunities and experiences that 

provide them with multiple 

opportunities to demonstrate their 

learning in relation to the learning 

standards  

Teacher collects, documents, and 

reflects on all available evidence 

of learning to inform their 

decision on where to place a 

student on the proficiency scale  

Teacher pairs the scale indicator 

with descriptive feedback that 

clearly explains where the student 

is in their learning, and how they 

can move forward  
Students are provided with 

opportunities to self -reflect and 

respond to ongoing feedback to 

demonstrate their growth and 

progress over time  
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Letter grades and percentages  

Letter grades and percentages are used in Grades 10 -12 to indicate a studentɅs 

learning in relation to the  learning standards . The process for  letter  grade  

symbols  and corresponding  percentages       and definitions  are set out  in the  

Provincial  Letter  Grades Order . 

 

Letter  

grade  

Percentage  

range 
Definition  

A 86ɀ100 
The student  demonstrates excellent or  outstanding  learning in  relation to  the   
learning standards .  

B 73ɀ85 
The student  demonstrates  very good  learning  in relation  to  the  learning  
standards.  

C+ 67ɀ72 
The student  demonstrates good  learning  in relation  to  the  learning  
standards.  

C 60ɀ66 
The student demonstrates satisfactory learning in relation to the  learning 

standards . 

Cɀ 50ɀ59 
The student  demonstrates  minimally  acceptable  learning  in relation  to  
the  learning standards . 

F 0ɀ49 

The student has not demonstrated , or is not demonstrating,  minimally 
acceptable learning in relation to the  learning standards . Prior to assigning 
an F, it is important students, parents, and caregivers are made aware of any 
concerns and given a chance to address the needs of the student.  

SG N/A 

Standing Granted: Although completion of normal requirements is not 
possible, sufficient evidence  of learning has been demonstrated  to warrant, 
consistent with the best interests of the student, the granting of standing for 
the area of learning  and grade. Standing Granted may be used in cases of 
serious illness, hospitalization, late entry , or early leaving, but may only be 
granted by an adjudication process authorized by the principal, vice -
principal , or director of instruction in charge of a school.  

TS N/A 

Transfer Standing: May be granted by the principal, vice -principal, or director 
of instruction in charge of a school on the basis of an examination of records 
from an institution other than a school as defined in the School Act. 
Alternatively, the princ ipal, vice-principal, or director of instruction in charge 
of a school may assign a  proficiency scale indicator or  letter grade  and 
percentage  on the basis of an examination of those records.  

IE N/A 
Insufficient Evidence: The student, for a variety of reasons, has not provided 
sufficient evidence of  learning in relation to the  learning standards . 
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Important 

Note  
Insufficient  Evidence (IE) is only appropriate 

when students , parents, and caregivers 

have an interest in demonstrating further 

evidence of learning and/or would like to 

have the studentɅs mark eventually 

translated into a proficiency scale indicator 

or letter grade and per centage.  Otherwise 

Standing Granted (SG) or Failed ɈFɉ may be 

more appropriate.   
 

Assigning letter grades and percentages  

Throughout the term, teachers document 

evidence of learning  by collecting  student 

assessment and evaluation data. Evidence of 

learning is not just physical work products. 

Evidence of learning can include observations 

and conversations as well. Before  reporting 

on student learning , the teacher reviews the 

evidence of learning . The teacher uses 

professional judgment to hono ur recent 

evidence and determine the overall growth of 

the learner in relation to the learning 

standards .  

The teacher then determines the studentɅs 

overall  learning  in relation to the learning 

standards  for the  unit or term and assigns 

Ministry -approved letter grades and 

percentages  that correspond to the learning  

demonstrated by the student.  

Averaging marks over a term, semester , or 

year does not provide an accurate picture of 

student learning. Learning is continuous. 

Therefore, learning demonstrated close to the 

communication of student learning will be the 

most reflective of student proficiency and  

should be used as the stronge st evidence of 

learning when deciding on a letter grade and 

percentage.  

Assigning a letter grade as a final mark  

At the end of the school year or at the 

completion of a course, teachers assign a 

letter grade and percentage to indicate each 

studentɅs overall learning in each area of 

learning .  

Because of the ongoing nature of learning, 

recent evidence of learning in the final term 

should  be considered more deeply  than  initial 

evidence  of learning , as it provides a more 

accurate demonstration of a studentɅs 

learning in relation to the learning standards  

at the time . 

Insufficient evidence of learning  

In select instances, Insufficient Evidence  (IE) is 

used to alert parents , caregivers, and students  

when students, for a variety of reasons, have 

not provided sufficient evidence of learning in 

relation to the learning standards . This means 

that teachers do  not have enough information 

to adequately assess a student . 

IE may not always be the mo st appropriate 

letter grade to assign. Student needs and 

goals, course scheduling , and funding 

implications should all be considered before  

assigning an IE. 

Here are some examples of when I E might be 

used: 

¶ A student has recently moved to a 

new school or district (e.g., arriving a 

few weeks before the end of a term)  

¶ A student has been away from school 

for a significant period  

¶ A student  who  is below 50% and 

needs to provide further evidence of 

learning to pass a course  

 

  Due to the ongoing 

nature of learning : 

ω Averaging marks over a term, 

semester, or year does not provide an 

accurate picture of student learning.  

ω Learning demonstrated close to the 

communication of student learning 

will be the most reflective of student 

proficiency  and should be used as the 

strongest evidence of learning . 

35 



36 

 

 

 

  

Considerations for use of IE in Grades K-9 

At times, there may be insufficient evidence of 

learning at the end of  the school 

year. Teacher(s), principal and/or vice-

principal(s), the student, parents, and 

caregivers will then work together to 

determine the best course of action  and 

decide if the IE should  remain in place or if it 

can be converted to one of the proficiency 

scale indicat ors at that time .  

If the IE will remain  in place , a plan for 

support must be devised for the student so 

that the IE  can be converted to another 

proficiency scale indicator  within one calender 

year. The plan will include areas of strength, 

areas that need future growth , and how the 

student will meet the learning standards .  

The use of IE and the accompanying support 

planning for a specific student may be a good 

topic  for the school -based team  to have . 

For more information, see Promotion or 

Retention . 

Considerations for use of IE in Grades 10-12 

If appropriate, IE  can be used when a 

studentɅs current standing is below 50% and 

there is therefore i nsufficien t evidence to give 

the student a passing grade for the course 

they are taking.  

IE can also be used at the end of the school 

year if a concrete support plan is put into 

place to ensure the conversion of the IE  to 

another letter grade and percentage  within 

one calendar year.   

In Grades 10-12, IE cannot be used on a 

studentɅs transcript and must be converted to 

an alternative letter grade and percentage . 

When it is time to co nvert the IE, teacher(s), 

principal  and/or vice-principal(s), the student, 

parents, and caregivers will  work together to 

determine the letter grade and percentage 

that are most appropriate. It may be decided 

that a non -passing grade, such as F, will be 

used. However, it is important to outline a 

clear support plan for the  student to retake 

the course to ensure that they are better able 

to demonstrate their learning in relation to 

the learning standards  in order to fulfill 

graduation requirements .  

It is also important to consider funding 

implications before  assigning an IE. The 

student can be enroll ed in the next grade -

level of the course or a support block with no 

funding implications. But they cannot be re -

enrolled in the same grade -level course the 

following year and receive funding. If the 

student wants to retake the co urse, they will 

need to be given a non -passing grade in order 

to receive funding for the course.  

The use of IE and the accompanying support 

planning for a specific student may be a good 

topic for the school -based team to have  

However, the IE may not be th e most 

appropriate choice for a student , depending 

on the context. For students who have not 

attended regularly , or where the bulk of the 

learning standards  would need to be 

accounted for , it may be decided that a 

student need s to retake a course  in its 

entirety . 

For more information, see Promotion or 

Retention . 
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